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Abstract 

The study sought to find out the effect of purpose setting in one area 
of the English Language course; that is reading comprehension and to 
determine the effects of using the technique of giving learners 
background information prior to their reading of text and thereby setting 
for them the purpose for reading the text. The Pre~NCE students, 
especially the Arts & Social Science Students were the main focus of the 
study. At the Pre-NCE stage students are expected to have acquired 
adequate skills for the effective reading of the specialized materials in 
higher school and beyond. Experimental and control groups were set up 
and the data collected after eight weeks was analyzed. The efficacy of 
purpose setting strategy manifested and recommendations were made. 

 
It is not an overstatement to state that reading is the pivot of education, 

both formal and informal. With regard to the ability to read Uzodinma (1993) 
states that literacy stimulates development both at individual and social levels 
by changing the way people think and feel about themselves and their 
environment and by conditioning them for more advanced forms of social 
transformation. According to Obanaya (2001:14): 

 
Reading is the raw material for literacy. Reading is also the instrument par 
excellence for acquiring the skills of lifelong learning. Sustainable human 
development requires a critical, mass of persons with a high level of critical  
thinking, analytical ability, and creativity. 

 
Osakwe (1999) opined that inability to read and write effectively in 

English generally affects performance in the language and thus leads to functional 
literacy handicap. In the same vein, efficient reading contributes to effective 
comprehension in content areas. Chijioke (1991) gave the percentages of the 
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amount of reading activity at the various levels of education as nursery 20% 
primary 50% secondary, 75% and university 90%. This illustrates the fact that the 
higher one goes up the educational ladder, the more reading activity he is 
engaged in. Abe (1991) asserts that for the secondary school student, he or she must 
learn how to adjust to the reading requirement of each task. He further stated 
that the student must become adept and independent in all aspects of the study act 
-- recognizing vocabulary, setting purpose, locating information, selecting and 
evaluating ideas and organizing them in the light of the study objectives (p. 278). 
Ekpunobi (1993) pointed out that the senior secondary school is a stepping-stone to 
tertiary institutions or to working in the society, He adds that if a student 
cannot read efficiently at this level, he may be hampered for life. 
 

In teaching reading, it is very important to establish the purpose for 
reading. Purpose setting is anything the teacher does to guide students' reading to 
a particular end (Oyetunde, 1987). It is meant to arouse and sustain students' 
interest on the reading task by bringing to the foreground the knowledge the 
students already have which is related to the reading text (Abiodun 1997, 
Oyetunde 1987 and Quandt 1977). This involves integrating the students with the 
text and then establishing a goal for the reading task. 

 
According to Onochie (1991) & Ojo (1989) reading for a specific purpose 

could become a systematic way of developing reading skills. These reading skills 
are generally categorized into three levels: literal, inferential and evaluate or 
critical levels.  For the student  to become an efficient reader there must be  
development at all levels of reading instruction. From the foregoing it can be said 
that purpose-setting if proved to be effective, could have a vital position in 
reading instruction  at all levels of education to enhance regenerating education 
for poverty eradication.  Self reliance and national development.   
 
Statement of the Problem 

There has always been great outcry on the rate at which students 
perform woefully in English language examination at the senior secondary 
examinations. Unoh (1980) observed that some of the major causes are reading 
problems which include inadequate reading interest and difficulty in reading for 
gist and intensive study. In other words students, especially those in secondary 
schools are not efficient readers and this could lead to poor performance in other 
subject areas, and this is a very serious problem. 

 
This problem calls for the teacher to be aware of techniques he can 

employ to improve his student's comprehension of their reading text. One 
method of teaching reading comprehension advocated by several educators and 
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writers is the purpose setting strategy. However, there is the need to establish the 
efficacy or otherwise of this strategy. If effective, will it be equally at all levels 
of comprehension, i.e. literal, inferential and critical? This is the thrust of this 
study. 
 
Purpose of Study 

The purpose of the study was to examine the effect of the purpose setting 
strategy on reading comprehension. It sought to investigate the efficacy of the 
strategy, considering its recommendation by various researchers. The study examined 
the levels of comprehension (literal, inferential and critical) at which the strategy 
affects students' performance most 
 
Significance of the Study 

Among other things this study will be of importance to teachers of reading, 
textbook writers, educational institutions, curriculum planners, and all those 
interested in the development of reading in our students. For textbook writers, they 
may have to recognize the advantage of creating a reading atmosphere in their text 
before plunging the readers into them if the strategy is proved to be efficacious. In 
other words, they will be encouraged to include in their books, exercise on pre-
reading activities. In an effort to cope with the task of getting students to read more, 
methods which have been put to test such as this be put to use to ensure good quality 
teaching. Similarly, the teachers will be in no doubt about whether or not to use 
purpose-setting in reading lessons as it will be of immense benefit to those interested 
in improving the quality of the reading instruction 
 
Research Hypotheses 

The study sought to find out the relationship between the technique of 
purpose setting (independent variable) and the achievement of students in reading 
comprehension (dependent variable). The null hypotheses are stated thus: 
Ho1: There is no significant difference between the reading achievement of students 
who were taught reading comprehension using purpose-setting technique and those 
who were not. 
Ho2: At the literal level of reading comprehension, there is no significant difference 
between the reading achievement of students who were taught using purpose setting 
technique and those who were not. 
Ho3: At the inferential level of reading comprehension, there is no significant 
difference between the reading achievement of the students who were taught using 
purpose setting and those who were not. 
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Ho4: At the critical level of reading comprehension, there is no significant 
difference between the reading achievement of the students taught using purpose 
setting and those who were not. 
 
Sample Size and Sampling Techniques 

The sample comprised of two Pre-NCE classes of the school of Arts & 
Social Sciences of 2011/2012 students in the Federal College of Education Katsina. 
The school was selected by simple random sampling out of the five schools in the 
college. The students were selected by number picked sampling and for that fact 
they were not grouped according to any set of factors. So each class was as good as 
the other. There was a mixture of all ability levels in all the classes and they took 
the same subjects. 
 
Methodology 

In order to determine the efficacy or otherwise of the purpose setting 
strategy a test was administered to the control group and the experimental group 
after having exposed the experimental group to the strategy. Inferential statistics 
was used to analyze the data gathered in the form of the students test scores based 
on the questions answered on the comprehension passage. The scripts for both 
classes were marked by the researcher. There were 60 scripts for each class and t-test 
was used to compare the means of the two groups for HOi, H02, HO^ and H04. 
All the hypotheses were tested at 0.05 levels of significance. 
Result of Reading Achievements 
 
Hypothesis 1 
There is no significant difference between the reading achievement of students 
who were taught reading comprehension using purpose setting and those who 
were not. 
 

In order to test this hypothesis the mean scores of the two groups (the 
control and the experimental) were compared using the t-test and the result 
presented 
below in table 1. 
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Table 1. - Comparison of Reading Achievement of Students who Were Exposed to  
Purpose Setting Those Who Were Not 
S/NO Group Mean N Standard 

deviation 
DF t. Observed t e a l  

1 Experimental 
Group 1 Post- 
test 

10.15 60 29.78 118 10,90 1.980 

2 Control 4.3 60 12.22    
 

P > 0.05--Significant 
 
From data in table 1 above, it can be observed that t-calculated is greater 

than the t-expected. The decision rule is that if the t-calculated is greater than the 
t-expected then the null hypothesis is rejected. In this case the t-observed of 10.90 
is greater than the t-calculated of 1.980. So the null hypothesis is rejected. In 
other words there is a significant difference between the mean of the control 
group and the experimental group. From the mean scores, the experimental 
group scored higher. 
 
Reading Achievement at the Literal Level  
Hypothesis 2 
At the literal level of reading comprehension, there is no significant difference 
between the reading achievements of students who were taught using purpose setting 
and those who were not. 
 
To test this hypothesis the mean of the two groups at the literal level were 
compared by using the t-test. The result is presented in table 2.below: 
 
Table2. Comparison of Reading /Achievement at Literal Level between 
Those Students\Exposed to Purpose Setting and Those Who Were Not 
 

S/N 
 

Group Mean N Standard 
deviation 

DF t. observed t.cal 

1 Literal reading 
Experimental 

2.3 60 0,88 118 25.55 1.980 

2 Literal reading 
Control 

4.3 60 12.22    
 
Data in table 2 above reveals that the t-calculated is less than the t-

expected. Going by the decision rule, if this happens then the null hypothesis is 
accepted. The t-observed of 25.55 is greater than t- calculated of 1.980, so the 
null hypothesis is rejected. In other words there is significant difference between the 
performances of the two groups at the literal level. 
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Reading Achievement at the Inferential Level 
Hypothesis 3 
At the inferential level of reading comprehension, there /s no significant difference 
between the reading achievement of students taught using purpose setting and 
those who were not. 
 

To test this, the means of the scores of the two groups at the inferential level 
was compared and the result is presented below in table 3. 
 
Table3 - Comparison of Reading Achievement of Students Who Were 
Exposed to Purpose Setting Those Who Were Not 
S/NO Group Mean N Standard 

deviation 
DF t. 

Observed 
t e a l  

1 Inferential reading 
Experimental 

3.88 60 4.61 118 10.57 1.980 

2 Inferential 
reading Control 

1.3 60 1.79    

P > 0.005-Significant 
 
From data in 3 above, it is observed that the t-calculated is higher than the t-
expected. In line with the decision rule, the null hypothesis should be rejected. The t-
observed of 10.57 is higher than the t-calculated of 1.980. Therefore the null 
hypothesis is rejected.  In other words there is a significant difference between 
the performance of those who were exposed to purpose setting and those who 
were not at the inferential level. From the means of the two groups the experimental 
group scored higher.  
 
Reading Achievement at the Critical Level 
Hypothesis 4 
At the critical level of reading comprehension there is no significant difference 
between the reading achievement of the students who were taught using purpose setting 
and those who not. 
 
To test this hypothesis the means of the scores of the two groups at the critical level 
were compared using the t-test. The result is shown in table 4.below 
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Table 4 - Comparison of Leading Achievement at Critical level between Students 
Exposed to Purpose Setting and Who Were Not 
S/NO Group Mean N Standard 

deviation 
DF t. observed t. cal 

1 Experimental 
Group critical 
reading 

4.15 60 11.46 118 12.58 1.980 

2 Control Group 
critical reading 

1.32 60 7.15    

P > 0.05- Significant 
 

Data in table 4 shows that the t-calculated is grater than the t-expected. 
Applying the decision rule therefore means that the null hypothesis is rejected. 
3f 12.58 and the t-calculated of 1.980 then the null hypothesis is rejected.   In 
other words there is a significant difference in the performance of the two groups 
at the critical level of reading comprehension. 
From the mean of the two groups the experimental group scored higher. 
 
Discussion 

The study intends to examine the effect of purpose setting techniques on the 
reading comprehension of Pre-NCE students of FCE Katsina. The study discovered that the 
mean of the experimental group surpass the mean of the control group and t' calculated 
of 10.90 is greater than the critical t' of 1.980 thereby vindicating the effectiveness of 
the purpose setting technique on reading proficiency of the Pre-NCE students of FCE 
Katsina. 
 

According to Ashashin (1991) text structure awareness helps in the 
understanding of a text. The students in the present study did not have that advantage, 
so the better performance of the experimental group can be greatly attributed to the 
exposure of setting. The students given the treatment had a better understanding of the 
text and so a majority of them could give correct answers to the questions, Bearing 
in mind that students are of different intellectual abilities, not everybody n the 
experimental class did well, of course and in the same way, not every student 
in the control group did   poorly. But an overall  picture  of their performances 
showed that those in the experimental group showed a sense of purpose. 
 

The questions at the inferential level carry more marks and this is the area, 
the students are poor in (Ayodele (1989). He discovered that students are not 
trained in the higher levels of comprehension but are expected to answer 
questions on them. He therefore advocates that the measuring instruments 
should be reviewed. This present researcher, however, is of the view that 
instead of reviewing the test instruments, the students should rather be trained to 
answer questions at the inferential level. 
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Just as it was for the inferential level, the students exposed to purpose 
setting found it easier to answer questions at the critical level correctly. The pre-
reading activities had made them have a focus for the reading task. They knew they 
could not get all the answers directly from the text and so had to go beyond the 
lines. 

 
More so in the literal, critical and inferential levels, the experimental 

groups performed wonderfully well than the control group. The literal reading 
mean of the control group is 1.6 as against 2.3 of the experimental group and t' 
calculated reveals 22.55 as against table t' of 1.980 thereby indicating significant 
difference of purpose setting technique to reading proficiency. The inferential 
reading ability of the experimental group reflects statistical significance of 
10.57 as against table t' of 1.980 while the mean is 3.88 as against 1.3 
similarly, the critical level reading result indicated that the experimental had t' 
observed of 12.58 as against 1.980. It reflects the mean of 4.15 to 1.32 hence the 
hypothesis of no significant difference that was earlier suggested were all rejected 
for critical, inferential and literal levels of reading. In short if interest is properly 
aroused, attention and concentration are easily retained during the reading of a 
text and it brings better comprehension. On the whole, reading comprehension 
ability of Pre-NCE students improved better when purpose setting is used. 
 
Summary 

The summary reveals that there is a significant difference between the 
reading achievements, of students who were taught reading comprehension with 
purpose setting techniques as against those who were not taught. There is also 
a significant difference at all the reading levels literal, inferential and critical in 
the reading achievement, when compared to those who did not go through 
purpose setting technique. The reading comprehension of the experimental 
group improved better at literal, inferential and critical levels immensely 
vindicating the effectiveness of purpose setting technique of reading as a 
strategy of teaching 
reading. 
 
Conclusion 

Based on the research questions and hypothesis that were formulated, 
tested analyzed and answered in this study, evidence abound that purpose setting 
technique is useful in enhancing reading comprehension ability of Pre-NCE 
students. The students' literal, inferential, and critical levels of reading 
comprehension are also enhanced. The activities involved in purpose setting 
technique enhance reading proficiency of the learners that may be exposed to it. 
Male and female students perform wonderfully better when purpose reading is 
established with them. 
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Recommendations 
Since it has been established that purpose setting technique has a positive 

effect on reading comprehension teachers should use purpose setting technique in 
teaching comprehension in our schools. 
Teachers should be exposed to the strategy of purpose setting technique through 
workshops and seminars. 
Students should be encouraged to widen the scope of their knowledge by reading 
newspapers and magazines. Readers club can also be formed in schools where they 
do not exist. Some of the activities of such clubs should be to make the students 
read newspapers, magazines and at least one novel a week as well as be actively 
involved in other literary activities. Students should be encouraged to listen to 
news and watch enlightening documentaries. This exposure to the mass media 
could go a long way in enriching the knowledge they bring into the text. 
Finally, other strategies of teaching reading need to be compared with purpose 
setting in order to see their efficacy. 
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